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ABSTRACT
Tne purpose of this project was to provide trained,

indicjencas, paraprofessicuai instructors who deliver prescribed
reading instruction in homes to those disadvantaged adults who would
not or could not participate in other adult education programs. This
report is divided into two major sections: program summary and
Appalachian Adult Education Center (AAEC) evaluation design. The
program summary presents a narrative of the major activities and
concepts of the Right to read projects and discusses project sites,
staff development, recruitmert, diagnosis and prescription, materials
and methods, retention and motivation, and coordination of services.
The section on AAEC evaluation design discusses the overall
evaluation, two evaluations of 1973-74 data, and evaluation data of
reading grade levels by groups. (We)
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REPORT SUMMARY

pr_kcorov, ApPALACJ IAN ADUI T EDUCATION CENTER RIG'S TO READ COMMUNITY BASED PROTECT
Moichvau State University, Morehead, Kentucky

V.

SIX 4 Rural, 2 Urban (Kentucky and Ohio)

PERSONAL Family, Friends, Door-to-door, and Interagency Referral to personal

HOMES of disadvantaged adults

;2 paid, indigenous, trainee, paraprofessionals

Pre- and inservice staff (local site professionals and AAEC staff)

Leap-line; Center coordinate); s, reading resource persons, and AAEC staff

;Vilt.plicity of local learning center resources including public libraries

Special collections of AAEC life/;ob coping skills materials

336 Vslhite, 10 Black, 3 Asian

lieuCNTS: 349 students (and their faiiiilies) isolated physically and socially from education

IRErt )N

IVA" ON

j)riTA ANALYSIS.

73:' plus 6% passed GED, 2% occupation, 3% health, 4% moved
12Y° drop-out

1 4 flours per week in basic and coping skills mate. ials plus grei't!y incrtaseci indeperrdent study

264 students, out of the 349, are included in the following data analysis:

Group APrepost test below 4 0 reaclinc, grade level

Croup BPre-post tes above 4.0 reading grade level

Group CPre-test only below 4,0 reading grade level

Group DPre-test only above 4.0 reading grade level

buolGirAPHIC:
Group

Median
Ago

Mt than
Grade 7::omple;ed

Sox .

Male Fenial
Median

Faimly Size Employed
Employment

Unemployed House.wite ?

A 26 2 3 8 60% 40% 3 8 40% 60' , 0% 0%

B 26.9 9 1 9 91 4.3 23.4 20 7 55.9 0

C 456 2.7 39 61 40 16 47 29 8

D 26 4 8 8 24 76 3.7 38 14 39 9

ACHICVL ,ENT: Group *Median Elapsed Months Median Months Gained

A 7.5 950

B 7.6 8 /2

C 3 9 No Posttest

D 3 3 No Posttest

'Elapsed Months ar, number of montns between the pre- and posttests or, in ri oups C and D,
the number of months between pretest and end of program year or exit i, te.

Cost Per Student $171 per family
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INTRODUCTION

Tne Appalachian Adult Education Center, located at W,orehead

,irate University, was funded by the National Right to Read

.klort to conduct a continuation of the Appalachian Right to

Community Based Project, September 1, 1973, to August 31,

:)74, Grant No. OEG-0-72-4939.

In compliance with Right to Read Community Based Sites,

*Information Memorandum # 10, Right to Read Final Reports",

ea June 14 and received from Dr. Ruth Love Holloway, Director,

1,1,;ht to Read Effort, the annual report which follows presents,

in summary, the information and data requested.

Tin' ProJect Purpose

The purpose of the pr6ject was to provide trained, indig-

enous, paraprofessional instructors who deliver prescribed

reading instruction in homes to those disadvantaged adults who

,u,id not or could not participate in other adult education

programs.

The program proposed to provide basic skills instruction to

200 educationally deficient Appalachian adults and their

familics. Three hundred fori_y-nine t nil ies were served.

ilationale

The design and organization of the project were predicated

upon the experiences of the AAEC during live previous years

1
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et inte//sive experimentation and demonstration in determining

1 01) ro practices in adult education.

-pecific program purpose and structure were generated

following consideration: (1) the problems involved

afng and recruiting the most undereducated and deprived

ot pepulation, the stationary poor, and the failure of

cx4st.:4;programs in reaching and serving tneseverely isolated

4p0,,caian; (2) the geographic isolation o: much of the

tir,2,, Area, (3) lack of transportation for toe disadvantaged,

mick of time because of job or family responsibil ii ies;

;4(1C of self-confidence and confidence in the community

t' of past experiences of failure, fear, and frustration,

or wimber Of other problems that accompany disadvantakement

A/1 tnat increase the client's social isolat'on; (6) need for

cooperation to provide supportive services ial,ci

in the promotion or and recruitment ink.° literacy

pH)1.,,,; (7) the critical shortage of trained adult educators;

the fact that the most deprived cannot or will not take

,w,antage of learning opportunities in centers; and (0) the

successfully used in other professions of sub-skilled

,,,h-professional aides working under trained professionals.

s

oad I Ives . lel lowi N,vere the general obi( ("Lives

Appalachian Hight to Road Community Based Projects:

.771 fi /1('1/1. CI-'1.I of

in:_ztruotion to isolated rural Appalachian adults ane

inelw:inj preschool children, ao a vital part of their total

6



aid trair-log or

;.-%;,,,,i,.te or p;rzi.rof w;ioe,a1., ar,,i DO% t'CP :;t,Liff P1 PO.

prco!de reading -i,3truction for adult studentr; to at lcast

*c, of ntgn 3caool equ7,-,oney :cou3lng upon tao3e adults who are-

, from 6,,r01 .e3 and who are illiterate or functionall:y illit erate.

..;peclic objectives. The specific program objectives

eu below were developed at etch local site, guided by

AAEC general objectives. These objectives combine Right

Read objectives with AAEC coL,munity education objecL.ves.

%R., combination seems most appropriate since i t promctes a

or tnrust of the Right to Read Effort: the coordination

services and resources among the agencies and institutions

serve undereducated adults. The Appalachian Right

Community Based Projects have been closely linked with

:our AAEC community education demonstration projects and

one public library project.

..;o,jectve, 1: To devt.:70;, or, ti on ot)10,./.i-,)ide lcarnin:j

Center ra ;',1iti indjvid'ialuy preocriir

in3truction in reqdinj to the cigth rj-oade ;,e0,21,

ror out-of:choL)I jowh and ad:4.13.

'i),,7.;v,tive 2: To provici; parapr-,r, ;;;ioral teacherJ woPkin:'

o; the 1,caralri un,l,'r the 3uper,,iJioa of a

proreon,,:l ;or !:(Urn re,4ding in:;truotion of

and urban i:;olated adult 3.

riblective 3: To coordinate the learning ce.zter-home 3tudg model

with a developing public cotrununity school.



.tive 4:

4

To provido instruc:.7on in, et-ading rcadiross aotivities

to tho adult stud,,nts who are parents of prosohool

SI.:)jective F: To devel.op a mass-media .::upport component of the

c'arning canter -home stud& model.

:ec...,-;ive 6: To detern.ine the i'f;'ectivencss of adult basic

education home stu.:g as c route in recruiting adalts

to recurring education in the coniranity school.

1.,11 Methodology

AAEC has systematized the development of local project

;rams by: (1) identifying project sites in cooperation

state departments and local decision makers; (2) estab-

a mutual agreement among all concerned with local

;ram objectives and work statements; (3) initiating local

o Eeontracts; (4) introducing revised data collections

,tems; (5) identifying and training professional ann

1,4,..tprofessional staffs through pre-service and continuok,s

service training; (6) monitoring all projects; (7)

ceocdinating and linking the Right to Read home instruction

,/,,ue, with the efforts of the state departments of education,

]ocai school districts, Morehead State University's

pirtment of Adult, Counseling and Higher Education, and with

e,nel AAIC projects ( a demenstration of specialized public

.orary services for disadvantaged aaults; demonstrations

co:ri.minity education; and a televised GED preparation

'.eries); (7) collecting anr1 analyzing data, logs and

reports; and (8) evaluating local programs and the total program.

8
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of Work

Ti , proposed scope of work has been completed. The PERT

c,..n of Action Illustrating the scope and detail of the

:oposed work follows.

%is 'R,,port

This report is divided into two major sections:

pro,_;ram :wmmary, a narrative of the major activities

ai,(1 ck)ncepUs of the Right to Read Projects,

(2) AA:',C evaluation design, data on clients' reading grade

level scores and demographic data; and

The program summary which follows discusses seven aspects

of the Right to Read home instruction projects:

(1) project sites

(2) staff development

(3) recruitment

(4) diagnosis and prescription

(5) materials and methods

(6) retention and motivation

(7) coordination of services
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PART 1

PROGRAM SUMMARY

T,14? following table shows: (1) the location of each

:.oject: (2) wLether the site is urban or rural; (3)

oiner the project is a continuation project (operational

in 1972-73 and in 1973-74) or begun in th's project year

orderational in 1973-74); (4) the community base from

.1ich the Right to Reae 'nstruction is offered; (5) the

droject director; and (6) the paraprofessionals.

7
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;,-1-11-f Development

The p,iaprofessional home instructors are successful adult

who have completed tne adult basic education program

ano who are longtime residents of the service area. As former

A6L st,oents, they act as models for their - and as

memhc,r, of the community, they can establish the rapport and

t rw/t that are necessary in reaching the severely disadvantaged.

Porontial paraprofessional instructorsobserved and

idectilied during their program involvement as students--with

the necessary qualifications are then trained, along with

their reading resource persons, during pre-service and

in,-..vice.workshops. Training includes methods of diagnosis,

prescription, materials, evaluation, and dealing with adult

learners' problems.

":raining is continuous through the monitoring activities

of AAEC staff members. At each monitoring visit,

members (Sharon Moore, Reading Specialist; and

C Bailey, Training and Learning Center Specialist) meet

p,,ta project staff to introduc new ideas, new materials, and

To nelp with problems.

f'1:\C project staff members receive further training in

grA(,,,ate courses in reading and in adult education through

the D,partment of Adult, Counseling, and Higher Education at

Eton-. ,pad State University. AAEC staff members also attend

AOC; participate in national reading and adult education

7erences, where they disseminate, both formally and infor-

mal,y, information about the Appalachian Right to Read
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Cow,maNity Based Centers.

T:,e paraprofessionals presented their home instruction

:,ro,:ram before a meeting of the AAEC's Advisory Board, which

consists of state directors of adult education and leaders

in the fields of adult basic education and public library

:,ervices for disadvantaged adults.

Some home instructors also participated in the 1974

national ABE conference in Louisville.

The training sessions pointed to the need for a fingertip

in,nce ;nerve instruction paraprofessik_ .1s could use in

mwking with their clients. To meet this need, the AAEC

reading specialist and the director of the Ohio project

developed a handbook baser' on their professional knowledge

anu on experiences in the Ohio project. The handbook can be

used by paraprofessionals in the 1974-75 projects. (One

oraft copy of the handbook was sent to the Right to Read

of with this report.)

:iecruitment

In all six Right to Read projects, the home instructors

recruit many of their own clients among relatives and friends;

present and former clients recruit friends, neighbors, and

relatives; and in all six, recruiting is an interagency

referral effort.

Right to Read projects based in community education systems

have obtained lists of potential clients from surveys of

coaimunity needs and interests don^ by the community school.

The post office, mental health, and public assistance agencies
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hs4.e J,;.)0 eon helpful in providing names of potential clients.

adults who need instruction but who are mobile enough

to p,irt.,.;pate in classroom or learning center instruction

irervcc,,lien to those programs. Those who receive home

tn-,truction are adults at all levels below twelfth grade who

.a re r,o Isolatedgeographically, socially or both--to seek

in.,tc,wtion outside their homes.

Co,itiuuing projects in their second year did not need o

AtIvely recruit. They had waiting lists from the previous

droject year of people who wanted home instruct: on.

Ho, AAEC attributes the success of recruitment to home

in-,c ruction to a combination of three factors: Cl) person-

31)/ed recruitment by local, former ABE students .vho are

306',,t,tVC to the needs of potential clients; (2) successful

Alalonts, "satisfied customers," who recruit fri,:nds and

re:d:,ves; and (3) the effectiveness and convc,ience of

the .nstruction to the potential client.

Di.i);110-;)s and Prescription

Both diagnosis and prescription are highly individualized.

;;,.gnosis. Paraprofessionals diagnose individual student

flt0,1; and prescribe pro;;rams wider the supervision of a

resource person--a read l in; specialkst and/or

center coordinator.

Many of the adult students receiving reading instruction

oro nonreaders and heads of households. All of the adult

students are diagnosed before receiving instruction. The
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Tt'A. of Adult Basic Education (TABS) is the instrument

r-r,'Im-nued to sires and used for diagnosis in nearly all

Complementary locator tests and informal inventories

are also used for immediate placement.

Proscription. After an analysis of the results, a reading

powripLion is developed for each student, which includes

itHt interest and life coping skills materials. Many

1,.,criptions include materials designed for the disadvantaged

t with unique and immediate family problems, since

ta:,hly problem solving often must take place before basic

-11 learning is possible.

kt.t..r:als and Methods

The materials and methods used with Right to Read home

,,,It.ruction clients vary depending on individual needs, and

uange with the client as he makes progress or as new needs

Some general practices are described below.

Materials. One of the advantages of working cooperatively

wall an existing ABE learning center Is access to a large

and diversified collection of curriculum materials.

Tla ABE home instruction prw,rams, based on "self-guided

mIdivldualized instruction," use a wide variety of programmed

and otner self-directed study matecials. Most. of the

:aerials are "soft,-ware": workbooks, programmed texts, study

drill units, multilevel kits, and other duplicated or

prInted materials. Most have accompanying self-checking

,wvices or answer keys which allow students to have immediate

16
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reinforcement or checks. Some audio-visual materials, mostly

,err used in the home instruction program, but costs for

f),itorldis equipmen-:. limit wide usage of audio-visual

rAatorials.

iiomo instruction aides have access to collections of

pdpori)ack books, magaz]nes, newspapers, pamphlets, and life

eop,m skills materials that can be left in the home for

p!e,isiire reading or prob....ern solving. In addition to the

collection of instructioral and reading materials, the aides

JISO have access to:

pl,icoment inventories and informal tests with directions
n,d answer keys;

iitcher guides and maruals for all instructional materials;

,An,:wer keys for study units;

:,ro,!;re:-,s checks, unit tests, and their answer keys;

au' ievement test batteries with manuals and
Aey', for checking stucent growth and diagnosing learning

:AlculLies;

ope and sequence ch rts or annotated lists of available
Itepials for selecting instructional materials;

(nroilmont and other stuctent data forms;

ri.porting and referral forms;

of supportive agencies and resources indicating
:0,rvices provided;

Iwncils, paper, student record books, and other materials;

cqui:-;ILion forms or materials check-out sheets;

r,iudont .record folders;

AA1I.2 Life Coping Skills Kits containing easy to read
,,niciphlets for everyday problem solving, e.g. , family
planning, health, nutrition, safety; (See Appendix B.)

1a
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Af,EC Pre-school Kit containing reading readiness and
:,21sure activities for children ages 2-5; (See Appendix B.)

Materials collated into special kits are those identified

oy the AAEC as helpful in meeting the information needs of

,,ladvantaged adults in life, job, and family coping skills.

students prize and protect their study materials. Since

;,any of the homes served have few if any reading materials,

t life coping skills materials and pre -- school materials are

%.oicomed as sources of leisure reading and help in personal

iiroblem solving.

A number of factors govern the appropriate selection of

-aterlals for the individual student:

the expressed interests and goals of the student;

the student's functioning level in rearling and other
skills;

the amount of time the student is willing to spend in
stildyiag;

the numher or visits the aide will make per week and
tne length of the home visit;

the diagnosis and assessment of student need and progress
the par'aprofessional and hi- super-

visor.

any homebound students spend lar;.;e amounts of time

,u,,ying and reading and need additional drill and reinforce-

--nt materials. Their weekly progress in self-guided

,LciAlLies is usually limited to assigned units of study

ich have Lo be checked for accuracy and growth before going

,; Lo higher levels.

one disadvantage of home instruction is Increased maLeliais

An appropriate set of instructional materials is

18
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r(quire(1 or each student and must be left in the home for

,,ten,.(0.1 periods of time.

Mot ho The hiost desiiable instructional materials provide

i'ecioC.ic or unit progress checks through assessments admin-

i,t010,1 and scored by the home instructor and the student.

Pf,rio,,ic assessments provide for monitoring student progress

well for diagnosing learning deficiencies. During each

the paraprofessional administers, scores, and records

tnp re.:,ntis of progress check. The students are informed of

the{ , piwress and review or reinforcement activities are

prcierihoowhen the achievement level is below that considered

,Ndecithi,e for further learning experiences.

,yrAll "self-guided" implies that the student proceeds

on h own trroughout the instruction program. This is not

ently true. Most students need help with new concepts,

Jhri n the most able experience some difficulty in learning

tzv,k5. Perhaps the major functions of the home instruction

7itoo Are those of a learning facilitator and learning

t,',si I Ua t or .

Xi,ILs on low reading levels require increased contact

v.iLh paraprofessionals because they are less able to

sLoAv 1,,dopendenily. Family and peers have been enlis,ed to

help ,n the absence of the instructor. Some independent

i(t vIty dcres take place when low-level students review

Is,161c131:-, already covered with their instructor, but usually

they cannot start any new activity until the instructor

rpt LIT

19



Paraprofessionals must be aware of the clues that indicate

,ients are experiencing difficulty or not enjoyiro,; the

_election of materials. Quite frequently these clues are

1,onverbal. Student work may be unfinished or the student

lay not be home or may not answer the aide's call. Through

constant surveillance of student behavior and performance,

these problems should be readily detected and solved. Some-

times a change of materials or procedure is appropriate.

Paraprofessionals encountering pre-school children in homes

of their clients deliver materials from their kits and

demonstrate to parents how to use the materials to help their

preschoolers develop "reading readiness." The kits seem to

rwaefit both children and parents. The home instructors

report that children show greater interest in reading, and

:aeir parents show greater interest in helping their children

develop skills.

Staff in-service meetings allow time' to improve competencies

_11 working with materials and to review new and difficult

materials for possible use.

Retention and Motivation

Retention. Retention rate of the six 1973-74 Right to

Read projects was 73%. Ninety-four students (27%) separated

from the program. Forty-two persons (12%) were identified

as program.-:'op -outs; others left for legitimate reasons.

The following table shows reasons, numbers, and percentages

for the separations.
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TABLE B

Ri:A6ONS FW CLIENT SEPARATIONS

Number Percentage

i4"1 L:1C GED

roJ

41 th

:,,t ,'re -'t

c.cA,w,ittonal

Other

21

13

10

9

8

33

6

4

3

3

2

9

94 27%

Mtivdtion. Retention rates seem to increase with: (1)

informal counseling to determine student needs; (2)

meei:1,; immediate student needs; (3) formal and informal

dt.kt',cosis of problem area; (4) prescription of a plan of

according to weakr;esses discovered in the diagnosis;

5; :).;1ding upon the strengths u...-;covered in the diagnosis;

b continuous instruction in the home with telephone bacsup;

7 ,n,-going evaluation by testing and observntion by pnra-

pret. ',;,,;,a:s; (8) providing the .4udent with

(),1 dehievements; (9) showing p:r"onitl .metes, co,-,eern

Ott u abu ts'problorns ; 3 0) kJ o (lj in iiie

p,..--,eribed program if the problem is an instructional one.

21
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;',,ruination of Services

"i'ue AAEC has traditionally listed interagency coo:.dination

,,,,ong its priority objectives and activities. Resotwces

provided by other agencies have exceeded AAEC inputs in virtually

AAEC projects. The systematic involvement of state

d,.partments of education and local agency decision- makers

in selecting sites and in developing objectives has generated

:,trunk commitments and resources for AAEC projects.

Coordination and cooll(?-9.tion have been essential to the

development and success of the AAEC Community Based light to

Read program at each site. Local school districts have provided

program management, accounting, facilities, and bases of

operation for the home instructors.

Adult education units of the state departments of education,

in cooperation with local school districts, have provided

Li,e resources of local adult learning centers, special

resource teachers, materials, equipment, and professional

r;uidance and support to the Right to Read paraprofessionals.

Linkages have been made with a variety of community agencies

for the purposes of client identification and client referral

needs are recognized.

In four sites the Right to Read program is carried out

in conjunction with developing community education programs

of the local school districts, sponsored by the AAEC. At

these sites the Right to Read program rcpreserts an outreach

o; the total community education effort.

One site, Floyd County, Kentucky, was also the site of an

,'AEC Library-ABE coordination project which acquired special
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(113torAals and developed specialized services for disadvantaged

,,,its. Home instruction clients in Floyd County receive the

ilDcary's easy-to-read coping skills and special instructional

rn,k z erials .

23



PART 2

AAEC EVALUATION DESIGN

Overall Evaluation

The evaluation design of the AAEC could be termed a "looping

',valuation." As each Right to Read site is developed, evaluation

Is designed for each step. Antecedent or pretest data that

needs to be collected is thereCore automatically defined.

Documentation is designed which will show both whether each

step or objective is completed and what happened as a result,

i.e., the impact upon the adult learner.

In projects not all variables can or should be held constant,

but the AAEC makes a modest attempt at studying the inter-

relationships among clients, staffs, procedures, materials,

facilities, agency interrelationships, and available funding

Each site has one AAEC professional' staff person as its

"monitor." An AAEC monitor keeps track of progress and

documentation; helps with the practical adjustments always

needed in program design; and acts as liaison between outside

program components, iuch as state department, adult education

units, and local programs.

Interim reports review progress and isolate problem areas.

Data collection forms and guidelines for reporting data

in interim and final reports are introduced as part of the

work statement. (Appendix C is a sample work statement.)

Paraprofessionals keep logs on individual clients to

20
0 A
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neto and evaluate observed student changes and application

Of 0,1SIC skills.

1.,, Evaluations of 1973-74 Data

This report presents two independent evaluation approaches:

,:) the AAEC evaluation design; and (2) the reading achieve-

:.ont data required by the Right to Read Office.

The AAEC evaluation design presents demographic information

and reading grade level gains as reported on the AAEC Right

to Read Master Data Collection Form (page 22). That data is

presented in the tables and graphs on the following pages.

The "Reading Achievement Data" section reports the individual

raw scores required by the National Right to Read Effort.

That data is presented in Part 3 of this report.

AAEC Evaluation Design

The tables and graphs below report reading grade level

scores for 264 home instruction clients. Student records

with incomplete data (new students or students who had not

nad pre- and post-test TABE's) are not included in this

study. Information on all 351 home instruction clients is

included in Part 3.
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TABLE 1
GROUP DEFINITIONS

Group Test Population

A Pre & Post < 4 10

B Pre & Post >4 111

C Pre < 4 51

D Pre >4 92

.-

TOTAL 264

t

23

Percent

3.79

42.05

19.32

34.85

100%

TABLE 2
ELAPSED MOITHS BETWEEN PRE & POST TESTS

Elapsed Months Group A

251- 0%

19-24 20

13-18 10

10-12 0

7-9 30

4-6 0

1-3 40

TOrAL 100%

MEDIAN 7.5

Group B Group C Croup D

0%

.9

3.6

4.5

49.6

28.8

12.61

0% 0%

0 0

0 1.1

5,9 2.2

21.6 17.4

25.5 26.1

47.1 53.3

7.6
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TABLE 3
GED COMPLETION PERCENTAGES

Group A Group B

0% 11.7%

Group C Group D

TABLE 4
AGE OF STUDENTS

AGE Group A Group B Group C Group D

70+ 0% 0% 7.8% 11%

60-69 0 .9 9.8 1.1

50-59 0 2.7 25.5 2.2

;0-49 10 8.1 17.7 5.4

30-39 30 24.3 19.6 23.9

20-29 30 48.7 15.7 45.7

:0-19 30 15.3 0 18.5

0 0 3.9 2.2

100% 100% 100% 100%

Ni0IAN AGE 26 .2 26.19 45.6 26.4
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71BLE 5
SEX GA, STUDENTS

SEX Group A Group B Group C Group D

Male 60% 9% 39% 24%

1,ema1e 40 91 61 76

'AuTAL 100% 100% 100% 100%

29
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TABLE 6
LAST YEAR COMPLETED IN SCHOOL

L00,t k:rado
comoo*k oci Group A Group B Group C Group D

1.:,

11

0%

0

.9%

9.9

0%

2.0

1.1_%

12.0

0 0 31.5 0 19.

9 10 21.6 2.0 20.'

8

i

10

0

25.2

2.7

5.9

3.9

29.,,

9 . 8

6 0 1.8 3.9 2.^,

5 10 3.6 7.8 3.:5

4 10 .9 7.8 0

3 20 .9 16.7 0

2 0 0 9.8 0

0 0 15.7 0

0 30 0 17.7 0

Mi:,:,Ing 10 .9 7.8 2.2

'O'I'A:, 100% 100% 100% 100%

'.1AN LAST
Ylili COMPLETED 3.8 9.1 2.7 8.8

30
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TABLE 7
EMPLOYMENT STATUS OF STUDENTS

BriliMINNIEDIE'Pootww 7,721

27

Group A Group B Group C Grp D

,dioyed 40% 23.4% 16% 38%

iiouployed 60 20.7 47 14

hoasewife 0 55.9 29 39

!.(,sing 0 0 8 9

100'io '100% 100% 100%
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TABLE 8
FAMILY SIZE OF STUDENTS

28

:;U:ibor of
deople in

GROUP A GROUP B GROUP C GROUP D

7+ 10% 15.3% 11.8% 9.6%

10 9.0 3.9 5.4

5 0 21.6 11.8 9.8

4 40 18.9 11.8 27.2

3 10 22.5 15.7 27.2

2 0 9.9 13.7 9.6

1 30 1.8 7.8 8.7

MI,stng 0 .9 23.5 4.4

TOTAL 100% 10070 100 100(:'0

;4:',DIAN NUMBER 3.8 4.3 4.0 3.7
OF PEOPLE I N
FAMILY

32
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TABLE 9
RACE OF STUDENTS

RACE Group A Group B Group C Group D

White 100% 98.2% 88% 97%

Black 0 1.8 10 2

Other 0 0 0 0

Missing 0 0 2 1

07AL 100% 100% 100% 100%



TABLE 10
CONTACT HOURS WITH PARAPROFESSIONALS

Number of
Inscructional
Hours Group A Group B Group C Group D

230+ 20% 0% 2.0% 0%

180-229 0 0 2.0 0

130-179 0 .9 0 0

80-129 10 .9 0 0

70-79 0 4.5 2.0 0

60-69 0 1.8 0 0

50-59 0 6.3 15.7 2.2
'I

40-49 10 7.4 2.0 2.2

30-39 30 30.9 15.7 10.9

20-29 10 26.1 23.5 16.3

10-19 10 11.7 '.3.7 27.2

I

i

0-9 10 1.8 17.7 32.6

Missing 0 1.8 5.9 8.7

1
4

t

TOTAL 100% 100% 1 00% 100%

4 MEDIAN NUMBER
OF CONTACT
HOURS 36.2 31.6 26.2 14.3

30
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TABLE 11
STATUS OF STUDEYPS AT END OF PROGRAM YEAR

, STATUS GROUP A GROUP B GROUP C GROUP D

Acquired 0% 14.42% 0% 5.4%1 1

GED

Exited for 0 3.6 2 3.3Job Reason

Exited for 0 .9 6 4.4
Health
Reason

Lost 0 0 2 5.4Interest

Moved 0 .9 6 9.8
1

Other 0 .9 0 6.5
r

Missing* 100 79.3 84 65.2

r
TOTAL 100% 100% 100% 100%

*includes all people who remained in the program
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READING GRADE LEVEL
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